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	Summary: 
This unit explores representations of heroes and villains through a study of characterisation. Students will examine representations of heroes and villains in range of contexts and texts (both fiction and non-fiction) and explore how the terms (and representations thereof) have evolved through time. Students will construct their own hero or villain and consider how this replicates elements of their culture. Students will engage in higher order thinking skills examining ideologies and social constructions of heroes and antiheroes and will examine the concept of morality and human fallibility. 



	Core​ Texts:​ Mulan, Robin Hood, Various films, Ned Kelly, Star Wars, Between a Rock and A Hard Place, Captain America, Kim Possible, Age of Empires, Visual texts – Greek Gods
Duration: Term 2 2016 27th April – 23rd June


	Outcomes
	Assessment overview 
	Cross Curriculum Perspectives:

	EN4-1A, E, EN4-2A, EN4-3B, EN4-4B, EN4-5C, EN4-6C, EN4-7D, EN4-8D, EN4-9E
	Students will complete a 5-6 minute oral presentation in which they make values based judgements about particular heroes and villains. Students will be presented with a range of topics in order to differentiate the task.

· Weighting: 20%
	· Asia​ and​ Australia's​ Engagement​ With​ Asia




	Content
	Teaching, learning and assessment 
	Extension and Accommodations and Adjustments:

	EN4-9E - uses, reflects on and assesses their individual and collaborative skills for learning
EN4-5C: thinks imaginatively, creatively, interpretively and critically about information, ideas and arguments to respond to and compose texts
EN4-6C: identifies and explains connections between and among texts
EN4-3B: uses and describes language forms, features and structures of texts appropriate to a range of purposes, audiences and contexts
EN4-7D: demonstrates understanding of how texts can express aspects of their broadening world and their relationships within it
EN4-9E - uses, reflects on and assesses their individual and collaborative skills for learning
EN4-3B: uses and describes language forms, features and structures of texts appropriate to a range of purposes, audiences and contexts
EN4-4B: makes effective language choices to creatively shape meaning with accuracy, clarity and coherence

EN4-7D: demonstrates understanding of how texts can express aspects of their broadening world and their relationships within it
EN4-7D: demonstrates understanding of how texts can express aspects of their broadening world and their relationships within it
EN4-6C: identifies and explains connections between and among texts
EN4-4B: makes effective language choices to creatively shape meaning with accuracy, clarity and coherence
EN4-9E - uses, reflects on and assesses their individual and collaborative skills for learning
EN4-3B: uses and describes language forms, features and structures of texts appropriate to a range of purposes, audiences and contexts
EN4-6C: identifies and explains connections between and among texts

	Week One – Introduction to Heroes and Villains – and outline metalanguage.
*Begin lesson by informing students about the unit – explaining that Heroes and Villains in texts are created specifically to reflect certain ideas and values, and that by studying the characterisation of these heroes and other real life heroes, we can learn about our own cultures and social contexts.

*Arrange students into groups and ask them to think of as many superheroes and supervillains as they can in a short time period. (Characterised specifically by having superpowers.)

On completion of the task, write all the students' ideas on the board for a large list.

*Students to spend a short time researching superheroes and supervillains they have not heard of from the list, or researching other superheroes or supervillains. Students must record at least 5 different characters' super names, cover names, superpowers, and origin of their superpower. 

*Students to choose their most-liked superhero and supervillain and create a character profile of them and all of their attributes (See Character Profile Sheet). 

*Brainstorm on the board with class how many different heroic and non-heroic traits they can think of. Go through lists with class, students to justify why they believe traits are heroic or not – make a note of which traits are agreed and disagreed upon. (A consensus is not required, this is just a point to demonstrate how heroism is culturally constructed.)

*Explain to students what values and morals are.

Values:

Morals:

*Students to write 1 paragraph each (1/3 of a page) on 3 values that are the most important, and why they believe this.

*Students to find at least 3 different definitions of the word 'hero' from different sources. Then students must use these definitions and the knowledge they have developed from learning about values and create their own definition of hero in their own words. 

*Ask students what superheroes and ordinary heroes have in common. 

*Brainstorm with students what areas of society real heroes can be in.

*Students to use heroic and non-heroic list from previous lesson and think of real humans that have these attributes. Students must not repeat any names in their list. 

*Prep: Students to write down 5 real people that inspire them, and write why they look up to each of these people (full sentences).

*Prep: If you could be a hero in society, what difference would you make? Why? (Extended response – 350 words)

*Give Sheet to students about different kinds of heroes and explain the difference between different kinds of heroes:

· Traditional/Willing hero

· Unwilling hero

· Tragic Hero

· Antihero

Can students think of other heroes that fit in each category? Students to justify why each of their ideas are categorised correctly. Which kinds of heroes do the students like better? Which ones do they relate to more? Why?

*Introduce the idea of 'The Hero's Journey' to students – that most fictitious heroes follow a formula. Show the short youtube clip: https://www.youtube.com/watch?v=Hhk4N9A0oCA&feature=youtu.be
Give students diagram of the Hero's journey, and go through it with them step by step.

Sheet on The Hero's Journey.

Prep: (Students can plot different heroes on the hero's journey diagram)


	Extension:  

1) You are a journalist in pursuit of stories to run for your local newspaper, and you suddenly witness a superhero in action! Write a detailed article about the situation for the front cover.

Accommodations and Adjustments:
Accommodation/Adjustment: Visual Representation

Accommodation: Provide students with a list of heroes with a short summary and have students place these according to the definitions/types of heroes given. Discuss why/how these heroes fit the criteria.  




	Content
	Teaching, learning and assessment 
	Extension and Accommodations and Adjustments:

	EN4-7D: demonstrates understanding of how texts can express aspects of their broadening world and their relationships within it
EN4-8D - identifies, considers and appreciates cultural expression in texts
EN4-1A: responds to and composes texts for understanding, interpretation, critical analysis, imaginative expression and pleasure
EN4-2A: plans, composes and reviews a small range of simple texts for a variety of purposes on familiar topics for known readers and viewers
EN4-6C: identifies and explains connections between and among texts
EN4-7D: demonstrates understanding of how texts can express aspects of their broadening world and their relationships within it
EN4-1A: responds to and composes texts for understanding, interpretation, critical analysis, imaginative expression and pleasure
EN4-3B: uses and describes language forms, features and structures of texts appropriate to a range of purposes, audiences and contexts
EN4-4B: makes effective language choices to creatively shape meaning with accuracy, clarity and coherence
EN4-5C: thinks imaginatively, creatively, interpretively and critically about information, ideas and arguments to respond to and compose texts

	Week  Two: Traditional/Willing and Unwilling Heroes:
*Go into depth about what a Traditional/Willing hero is – write notes on the board while students copy (for their reference). Include the origin of the hero and the need for heroes in the society that they were created. Who needed saving back in Ancient Greek times? Do we need stories that have happy endings? Why?

Discuss the characteristics of an“epic”as evident in Greek mythology: 
1) The hero is a great leader who is identified strongly with a particular people or society.
2) The setting is broad and often includes supernatural realms, especially the land of the dead.

3) The hero does great deeds in battle or undertakes an extraordinary journey or quest.
4) Sometimes gods or other supernatural or fantastic beings take part in the action.
5) The story encompasses rich imagery

Show students images of heroes and Gods from Ancient Greece. What physical characteristics and powers to they possess? 

Prep: Students research one hero from Ancient Greece and make notes in their books about their powers and heroic qualities.

Captain America Lessons:

*Get students to write down the context of WWII (Theatres of War – Europe/Pacific, When America joined the war and why, battles that America participated in, the role of propaganda, morale and perceptions of war from an American perspective) from the board and give them questions to answer: Why was Captain America written? What purpose did he serve? Etc

*Show excerpts of the Captain America comics with lines for each scene, and get students to write down how they think the scenes show his effect on society. What indicators are there that show that Captain America is boosting morale? Would you class this text as propaganda? Why/Why not?

*Quickly run through different Visual Literacy techniques with students and in which ways they are used to create meaning:

· Salience (Colour, Size, Distance)

· Vectors

· Gaze (Demands and Offers)

· Angles

· Social Distance

· Lighting and Colour

· Modality

Students to identify techniques in the comics and what the techniques are doing. 

*Students to create their own comic strip using www.bitstrips.com/create/comic
 or by hand, incorporating the visual literacy techniques.


	Accommodation and Adjustments:
Extension:  Students write a deconstruction of a strip analysing how each feature has been manipulated to create meaning.




	Content
	Teaching, learning and assessment 
	Extension and Accommodations and Adjustments:

	EN4-9E - uses, reflects on and assesses their individual and collaborative skills for learning
EN4-8D - identifies, considers and appreciates cultural expression in texts
EN4-4B: makes effective language choices to creatively shape meaning with accuracy, clarity and coherence

EN4-9E - uses, reflects on and assesses their individual and collaborative skills for learning
EN4-2A: plans, composes and reviews a small range of simple texts for a variety of purposes on familiar topics for known readers and viewers
EN4-8D - identifies, considers and appreciates cultural expression in texts
EN4-1A: responds to and composes texts for understanding, interpretation, critical analysis, imaginative expression and pleasure
EN4-1A: responds to and composes texts for understanding, interpretation, critical analysis, imaginative expression and pleasure
EN4-4B: makes effective language choices to creatively shape meaning with accuracy, clarity and coherence
EN4-5C: thinks imaginatively, creatively, interpretively and critically about information, ideas and arguments to respond to and compose texts
EN4-1A: responds to and composes texts for understanding, interpretation, critical analysis, imaginative expression and pleasure
EN4-5C: thinks imaginatively, creatively, interpretively and critically about information, ideas and arguments to respond to and compose texts

	Week Three/Four - Heroes or Villains?
*Move desks and chairs to the front and back of the room to reveal a walkway from one side of the class to the other. Inform students that you will say statements aloud that they must either agree or disagree with, and they must place themselves on the continuum between DEFINITELY AGREE on one side of the class, to DEFINITELY DISAGREE on the other side. This will introduce the idea that many characters are not clear-cut heroes or villains, but there is speculation due to social and cultural constructions. 

*Introduce the idea that heroes and villains are characterised by the societies that construct them, and that looking at these characters from different angles can help us understand our own contexts and values. 

* Give definition of “context”and “values” and have students write this in their books. To ensure students have an understanding talk about an “Australian context” and “Australian values”. Notes should be constructed on board and written into books. This will also help students with the study of Ned Kelly later in the unit.

Give students a copy of diagram on process of transitions of legends/outlaws. (p17 Outlawed)

*Give students the sentence as follows: “If rich people are corrupt, then stealing money back from them is okay” - get students to indicate whether they agree or disagree with this statement. Divide the class in half based on their opinions, and then get them to create justifications in an informal debate-style class discussion to argue each side, idea by idea.

*Do a pre-test on Robin Hood and Ned Kelly. How much do each of the students know?

· Who was Robin Hood?

· Where was the story set?

· What time period was the story set in?

· What was Robin Hood known for?

· Where did Robin Hood live?

· What was Robin Hood's main weapon?

· Was Robin Hood seen as a hero or a villain?

· Who was the main character that Robin Hood was fighting against?

· Was there a damsel in distress? What was her name?

· Who was Ned Kelly?

· Which country was he from? 

· Which town was he from?

· How was Ned Kelly known to protect himself?

· What time period was the story set in?

· Was Ned Kelly seen as a hero or a villain?

· Who was the main character that Ned Kelly was fighting against?

· Was there a damsel in distress?

*Give the results of the test back, and give explanation (or writing something on the board for students to copy?) about Robin Hood. Give students story of Robin Hood from National Museum Australia (Outlawed pg 3-4.) Discuss how the legend has changed through time.

*Ned Kelly – Students examine information from “In Search of Ned Kelly” handout (Australian National Museum) and answer questions regarding the facts of his life. 

Students taught how to use the PEEEL method of writing responses:

· Point

· Explaining

· Example

· Effectively

· Link

Students to create a response as to whether they believe Ned Kelly was a hero or villain and why. Students complete questions on pages 1,2,3 & 6 of the handout. 

If time permits – show students excerpts from the Ned Kelly film and look at how Gregor Jordan positions the audience to view Kelly through the use of animal imagery and other filmic devices. 

*Students should choose another controversial character such as Ned Kelly/Robin Hood and create a WANTED poster on one side and a “Hero of the People” representation on the other. Students should show an awareness of the visual language techniques taught earlier in the unit. The two representations should show how interpretations and perspectives differ depending upon context and values. 


	Adjustments and Accommodations: Students use Ned Kelly or Robin Hood to complete activity on.  

Extension: Students complete feature article outlining whether Ned Kelly is a hero or a villain. Revise feature article structure and language features through completion of a “detailed reading”  - David Rose (Reading to Learn). 




	Content
	Teaching, learning and assessment 
	Extension and Accommodations and Adjustments:

	EN4-2A: plans, composes and reviews a small range of simple texts for a variety of purposes on familiar topics for known readers and viewers
EN4-3B: uses and describes language forms, features and structures of texts appropriate to a range of purposes, audiences and contexts
EN4-1A: responds to and composes texts for understanding, interpretation, critical analysis, imaginative expression and pleasure
EN4-4B: makes effective language choices to creatively shape meaning with accuracy, clarity and coherence
EN4-5C: thinks imaginatively, creatively, interpretively and critically about information, ideas and arguments to respond to and compose texts
EN4-6C: identifies and explains connections between and among texts
EN4-6C: identifies and explains connections between and among texts
EN4-1A: responds to and composes texts for understanding, interpretation, critical analysis, imaginative expression and pleasure
EN4-1A: responds to and composes texts for understanding, interpretation, critical analysis, imaginative expression and pleasure
EN4-4B: makes effective language choices to creatively shape meaning with accuracy, clarity and coherence
EN4-6C: identifies and explains connections between and among texts
EN4-5C: thinks imaginatively, creatively, interpretively and critically about information, ideas and arguments to respond to and compose texts
EN4-3B: uses and describes language forms, features and structures of texts appropriate to a range of purposes, audiences and contexts
EN4-5C: thinks imaginatively, creatively, interpretively and critically about information, ideas and arguments to respond to and compose texts
EN4-7D: demonstrates understanding of how texts can express aspects of their broadening world and their relationships within it
EN4-7D: demonstrates understanding of how texts can express aspects of their broadening world and their relationships within it
EN4-3B: uses and describes language forms, features and structures of texts appropriate to a range of purposes, audiences and contexts
EN4-6C: identifies and explains connections between and among texts
EN4-5C: thinks imaginatively, creatively, interpretively and critically about information, ideas and arguments to respond to and compose text
EN4-1A: responds to and composes texts for understanding, interpretation, critical analysis, imaginative expression and pleasure
EN4-9E - uses, reflects on and assesses their individual and collaborative skills for learning

	Week Five – Antiheroes / Film making

Define “Antihero”. How does this definition fit in with Ned Kelly and Robin Hood? 

Have students name antiheros in a range of contemporary texts. 

E.g. 

*Han Solo

*Captain Jack Sparrow
As a class - students should vote to explore one of the antiheros mentioned.

Once the class has decided – the teacher should select excerpts from relevant text/s – showing the multifaceted nature of the personality. 

The teacher should examine a range of structures and language forms and features relevant to the text type which explores the life of the antihero.
OR
Revise scriptwriting and theatrical conventions.

Students to work in groups of 4-5 to create their own trailer for a film about a super hero and villain of their creation. The short film must include a written script with stage directions, character descriptions and context of the film. (Show trailers for Superman, Spiderman etc as examples)

In order to ensure individual responsibility, the roles will be split up within the group:

· Script writer

· Prop/costume designer

· Cameraman

· Producer

Students may share the workloads within their groups, however responsibility will remain segregated to ensure that the project is completed on time. 

The film should be 2 minutes in length.
Week Six – Feminism in Heroes

*Give a definition of “feminism”. Why are the majority of heroes depicted in texts male? Why is the female presented as a “damsel in distress”? Make a list of texts which follow these gender stereotypes and write them in books. 

*Explain the term “subversion”. What texts subvert traditional masculine qualities of a hero? List these in books.

Explore a range of texts over several lessons that subvert the traditional masculine stereotypes. E.g. 

Mulan (1998 Disney version), Kim Possible (Disney Eps 1 or 2), Joan of Arc (https://www.youtube.com/watch?v=owEIeHYAb7Q)

In each text – examine the impact of gender on the abilities of the hero. E.g.

Focus on the fact that Mulan had to 'become a man' before she was accepted within her context of being any kind of hero

Kim Possible is the reverse stereotype of the masculine hero – strong, in control girl with cowering boy sidekick

How have the composers of the texts depicted females? Discuss whether or not contemporary texts have a gender balance in terms of heroic figures? Discuss reasons for answers. What do the answers reveal about context and values? 

What do Mulan and Joan of Arc have in common? Both legends are based off real people. Explore Joan of Arc Age of Empires Cutscenes. Have students choose either Joan of Arc or Mulan and research events and the context of their chosen personality. Students should now write a diary entry from the perspective of their chosen heroine on a real event that the personality faced. Length – minimum 350 words.

Bring in Age of Empires and put on IWB. What non-fiction elements does the game have? Whose perspective does the audience see the game from? How are we positioned to be on the side of the hero? What language, graphics and CGI features help us to determine heroic figures? Complete a language analysis of the adjectives and verbs used in the text. Compile a list of these. Examine the number of males in the text vs women. What does this tell us about society and context? Students should write answers in books. 

· Issue students with assessment task.*Note time will be given in class to work on the assessment task in Weeks 8/9 – however students may begin to formulate ideas beforehand.

Week Seven – Everyday Heroes

*Talk to students about the concept of the “unsung hero” or the “Everyday hero”. List professions where the “Everyday hero” is likely to be. Are there other everyday heroes? 

Students write TWO paragraphs outlining who their own personal hero is and why. Share responses as a class. 

Who might be famous Australians (and others) that embody the spirit of the “Everyday hero”? E.g. Stuart Diver, Australians of the Year etc. Mitchell Coombs, Emergency Services, Aaron Ralston etc,

Explore a variety of non-fiction texts – newspaper articles, magazine articles, biographies, autobiographies, Australian Story etc. Complete a language analysis as texts are explored. 

Students should now make an Ode to a person who has inspired them through their courage and bravery. 

Students write a personal reflection on how they can make a positive contribution to society by inspiring and motivating others, and what their long term goals are. Encourage the idea that anyone can be a hero.

*Come as a hero day to raise money for a nominated cause (should be chosen on the basis of heroic impact on the world – where students want to make a difference). Students may also fundraise around the school. Students complete advertising promoting awareness of their campaigns, letters to organisation, school, newsletter etc. 

Students complete a final reflection/creative writing piece using the following as a stimulus – “We can be heroes – just for one day”.


	Choose a text which the majority of the class votes for – and set questions accordingly.

Extension: “The text “Mulan” does not successfully subvert the stereotype of the masculine hero as she has to embody the traits of the man in order to succeed” – Write a 500 word essay on which you either agree or disagree with the statement above. In your answer give evidence from the text to support your argument




	Content
	Teaching, learning and assessment 
	Extension and Accommodations and Adjustments:

	EN4-3B: uses and describes language forms, features and structures of texts appropriate to a range of purposes, audiences and contexts

	Week  Eight and Nine: Assessment:

Revise structure of a speech. 

· Introduction (thesis)

· Body paragraphs / supporting arguments

· Conclusion (reiteration of thesis)

Explore fundamentals of Public Speaking: 

· Eye contact

· Voice projection

· Body language/stance

· Voice inflection/tone

· Cards

· Engaging content
· Etc.

Students to work on speeches as outlined in the assessment task. 


	A range of topics will be issued to suit students of a range of abilities. 


Stage 4 English Program – Heroes and Villains


R. Fahey











